Catching Falling Stars
by Karen McCombie
Lesson plan for key stage two
Objectives
•

Use a range of drama techniques and close reading of the text to infer and explore characters’
feelings and motives in order to inform writing.

•

Ask relevant questions to extend understanding and knowledge about a period of history, and use
that understanding to articulate and justify answers, arguments and opinions.

•

Make appropriate choices of materials to create a model Anderson Shelter, applying
understanding of how to strengthen, stiffen and reinforce the model as appropriate.

Outcomes
•

Newspaper report about a night of bombing during the blitz

•

Model of an Anderson shelter

•

Letter home from an evacuee

Resources
•

Resource Sheet 1 – OSIE grid template

•

Resource Sheet 2 – Newspaper report sheet

•

Resource Sheet 3 – template for ends of Anderson shelter

•

Resource Sheets 4 and 5 – letter home from an evacuee (story sequencing)
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Lead in
Before starting to read the story, invite children to share experiences of a time when they felt anxious
or frightened. Ask them to consider what made them feel safe again. Draw out from the discussion
recurrent themes such as familiar environments, being around loved ones, physical contact such as
hugs from a family member or kind words. Now read from the opening chapter of the book, paying
particular attention to the section from page 6 ‘I’m vaguely aware of a dull droning sound…’ to page
8 ‘…Mum can keep her promise…’ Agree that it is hard for Rich and Glory to feel safe in London.
Refer also to the first two sentences of the blurb from the back of the book. For Glory and Rich, being
evacuated in order to be ‘kept safe’ means they are taken away from their home and their family –
they might be safer that way, but will they feel safer?
Before reading further, you may wish to give children time to find out more about what happened
during the Blitz and the ways in which ordinary people tried to protect themselves, for example by
observing the blackout regulations, carrying gas masks everywhere and building shelters in their
homes.
A useful tool to help children start to understand what life might have been like for people living in
London during the Blitz, is the OSIE grid on Resource Sheet 1. Invite children to work in small groups
to look in books or search online for pictures of London during the Blitz, which they can photocopy
or print out. They should cut out one of the images and stick it in the centre of the grid. Looking
closely at the picture, they should work together to add words to each section:
•

In the ‘O’ box, for observation, they should record as many words and phrases as they can to
describe the detail of what they can see in the picture.

•

For ‘S’ they should focus on their other senses. What sounds would they hear if they were
standing there? What would they smell? If they touched objects within the picture, what would
they feel like?

•

For ‘I’ they can unleash the imagination. What does the scene remind them of? What shapes can
they see? What colour is the sky?

•

For ‘E’ children should start thinking about the emotions of people who might have been standing
there when the picture was taken. What would be going through their minds?

While children are working on this activity, choose an appropriate moment and without warning
play a recording of an air raid siren loudly (you can find one at http://www.bbc.co.uk/schools/
primaryhistory/world_war2/air_raids/) and turn off the lights. Ask children to talk about how this
made them feel. Discuss how much worse it would have been for children of their age in World War
Two, living in constant fear for themselves and their loved ones.
Invite different groups to present their completed grids to the rest of the class.
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Activity one – Blitz!
Re-read the description of the bomb going off (page 21 ‘..it’s a droning sound…’ to
the end of chapter 2). Establish together the facts of what has happened:
•

The bomb fell close to the Anderson shelter and the force of the blast killed their neighbour, Mrs
Mann.

•

Glory saved Rich’s life by digging him out from under the rubble with her bare hands. Their
mother also survived.

•

The family home was not destroyed.

On page 75, Glory acknowledges that ‘the bomb that killed Mrs Mann never made the headlines…’ Ask children
why they think that was the case. Explain that they are going to imagine that it did feature in the local paper,
and that they are going to be the journalists writing the report. To help them, they are going to use the drama
techniques of ‘freeze frame’ and ‘thought tracking’.
Split children into groups of five or six. Each group should be tasked with creating a tableau of the moments after
the blast (once Glory has rescued Rich). Air Raid Wardens, Ambulance crew or Firefighters could be attending
the scene, and concerned neighbours rushing to help. Each person in the group must play a different role, and
each must start to imagine how their character would be feeling and what they would be thinking. Encourage
them to recall some of the powerful vocabulary gathered on their OSIE grids, for example: wreckage, carnage,
destruction, chaos, rubble, collapsed.
Invite each group to show their freeze frame to the class. A child from another group can pretend to be the
reporter at the scene and tap each actor in the freeze frame on the shoulder in turn, to ‘unfreeze’ him or her in
order to respond to the reporter’s questions. The reporter might ask What did you see? What will you do now?
Where were you when the bomb went off? What went through your mind? What was it like? etc
You may wish to film these interviews for children to refer back to afterwards, as the actors’ responses will form
the basis of eye witness accounts to be included in the newspaper report.
Using Resource Sheet 2, children should now write their newspaper report (you may prefer to enlarge to A3 to
give children plenty of space for their writing). As well as eye-witness accounts, children should choose one of the
remaining pictures from their earlier search to feature alongside the report.
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Activity two – Constructing an Anderson shelter
There is a description of the family’s Anderson shelter on pages 16-18. Explain that Anderson shelters were
built from corrugated iron sheets which were bolted together, and were half buried in the ground. More earth
was heaped on top to protect the people inside from the force of a bomb blast. Some families grew vegetables
on top of their shelters. They were quite cramped inside, but many had small bunks inside to save people going
backwards and forwards during an air raid. Some Londoners took shelter in the London Underground stations,
while others who didn’t have space to build an Anderson shelter outside, built Morrison shelters inside.
Give children an opportunity to carry out some research about Anderson shelters, and then explain that they
are going to create their own model of one. Provide a range of materials for children to use, such as cardboard,
corrugated card, poster paints, tissue paper, foil, match boxes, lolly sticks, felt and fabric. They might choose to
make vegetables from plasticine, create simple bunks for the inside or sew mini sandbags to keep out the water.
The templates on Resource Sheet 3 will help them to make the two end pieces for the shelter. Encourage children
to think carefully about how they will join the pieces together and ensure their model is as strong as possible.
The models could be presented as a part of a World War Two museum exhibit, with children on hand to explain
the models and their learning to others.
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Activity three – The experiences of an evacuee
A useful drama technique for exploring dilemmas that characters have to face, is the ‘conscience corridor’. Glory
and Rich’s mother and father certainly have a difficult decision to make about whether or not to send their
children away from London. Indeed, at the start of the story we learn that unlike most of the other local parents,
they have agreed to keep the children close. It’s only when the family is caught up in the bomb blast that they are
persuaded to think again. On the bus to Thorntree in Essex, their mother may well be wondering whether she has
made the right choice.
Split children into two equal groups, and encourage one group to brainstorm all the arguments their mother
might say to herself for keeping the children in London (for example, she would really miss them, she doesn’t
know what kind of family they would live with, they might end up loving their new family more and not want to
come home again) and all the arguments for sending them away (they have been badly burned and emotionally
scarred by what they have been through, all their friends have already been sent away, the air raids are only likely
to get worse etc). Children should then stand in two opposite lines facing each other. Children should take turns
to pretend to be Glory and Rich’s mother (or father). As they slowly walk between the two lines, the rest of the
children should take turns to whisper their argument in their ear. When they reach the end, they have to make a
decision one way or the other. Did they make the same decision as Glory and Rich’s parents? What in particular
convinced them?
Ask children to cut out the events from chapters 6 – 14 set out on Resource Sheet 4. Can they arrange them in
chronological order? Given how conflicted they know their mother feels about sending them away, which ones
would they mention to her in a letter home? Which ones would they leave out? Why?
The children’s next task is to re-read the letter that Glory receives on page 130-1, and to use Resource Sheet 5 to
write her reply to it. They could add their own illustrations too.

Extension activity
Agree that when children were evacuated, they couldn’t take many things with them, just a small suitcase. In
many cases this was because they had to be able to carry it themselves on the train. Many of the evacuees had
never been outside of London before, and had little idea of what life in the country would actually be like. Ask
children at home to fill a supermarket carrier bag with the things they would take with them if they were to be
evacuated tomorrow. They should keep in mind that they would very likely be away for a long time, but that they
would not be able to take anything they can’t fit in the bag, so they must prioritise. Ask them to bring back to
school a list or a photograph of what they chose to take. Take turns to share and compare the children’s choices.
How did it feel to have to leave things behind? What prompted your choices? Was it sentimental reasons or were
you able to think more practically? Do you think your parents would have packed the same things for you if the
choice was theirs?
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Curriculum links
Speaking and listening
Pupils should be taught to
•
ask relevant questions to extend their understanding and knowledge
•
articulate and justify answers, arguments and opinions
•
give well-structured descriptions, explanations and narratives for different purposes, including for expressing
feelings
•
use spoken language to develop understanding through speculating, hypothesising, imagining and exploring
ideas
•
participate in discussions, presentations, performances, role play, improvisations and debates
•
consider and evaluate different viewpoints, attending to and building on the contributions of others

Reading comprehension
Pupils should be taught to develop positive attitudes to reading and understanding of what they read by:
•
listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or
textbooks
•
checking that the text makes sense to them, discussing their understanding and explaining the meaning of
words in context
•
drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and
justifying inferences with evidence
•
retrieving and recording information from non-fiction
•
Pupils should participate in discussion about both books that are read to them and those they can read for
themselves, taking turns and listening to what others say.

Writing composition
Pupils should be taught to plan their writing by:
•
discussing writing similar to that which they are planning to write in order to understand and learn from its
structure, vocabulary and grammar
•
discussing and recording ideas
•
Pupils should be able to proof-read for spelling and punctuation errors

Design Technology
Pupils should learn to:
•
select from and use a wider range of materials and components, including construction materials, textiles
and ingredients, according to their functional properties and aesthetic qualities.
•
generate, develop, model and communicate their ideas through discussion, annotated sketches.
•
apply their understanding of how to strengthen, stiffen and reinforce more complex structures.

History
•
•
•
•

Continue to develop a chronologically secure knowledge and understanding of British, local and
world history.
Address and sometimes devise historically valid questions about change, cause, similarity and
difference, and significance.
Construct informed responses that involve thoughtful selection and organisation of relevant
historical information.
Understand how our knowledge of the past is constructed from a range of sources.

